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Abstract 
Studies on language tests and assessment have been discussed for years. Most of 
them deal with how to assess students’ performance, or how to write a good test. 
However, we lack investigations onteachers’ performance assessment, particularly 
on  English Conversation teachers’.One of the most common assessment tools 
used to evaluate teachers performance is Communicative Orientation of Language 
Teaching (COLT)—an observation scheme deployedin a classroom; nevertheless, 
it is not specifically devised for conversation classes. We also have other kinds of 
teacher evaluation rubrics, yet they cover dimensions of how teachers perform in 
class in general. Thus, it is imperative to design  scoring rubrics for assessing 
English conversation teachers’ performance.This paper discusses  preliminary 
research on scoring rubrics designed to assess English conversation teachers’ 
performance. It includes what dimensions should be assessed in the scale and the 
score for each dimension. It wouldbe like a band scale used to assess students’ 
oral communication skills. This research deployed qualitative research as the data 
analysed were  the non-numerical ones. The results of the study showed that it 
was not an easy assignment to design scoring rubrics to assess conversation 
teachers’ performance as teachers’ response to the designed scoring rubrics varied 
greatly.  
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1. Introduction 
Scoring rubrics are a scale used to assess one’s performance. In English 
language teaching, they are normally used to examine students’ oral 
communication and writing skills. Since scoring rubrics function as an assessment 
tool, I believe they can also be deployed to evaluate teachers’ performance in a 
classroom, particularly English conversation teachers’. The idea of designing 
scoring rubrics for the assessment of English conversation teachers performance 
came up when I was doing self reflection. I was thinking about a more appropriate 
assessment tool  for English conversation teachers’. 
                                                             
1 This journal entry was presented as a scientific paper for the 2nd  ELTLT International 
Conference 2013: English Language Teaching, Literature, and Translation. 
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Indeed, we have Communicative Orientation of Language Teaching 
(COLT)—an observation scheme which is commonly usedin a classroom; 
nevertheless, it is not specifically appliedin speaking or conversation classes.  
There are some other kinds of teacher evaluation rubrics, yet they cover overall 
teachers’ performance. Thus, from my vantage point, designing  scoring rubrics 
for assessing English conversation teachers’ performance is paramount.  
2. Literature Review 
2.1 Principles of Comunicative Approach 
These scoring rubrics are devised by referring to the principles of 
Communicative Approach which are implemented in Communicative Language 
Teaching or CLT. Why CLT? CLT is commonly applied in conversation classes 
as its tenets are appropriate to carry out in oral communication classes. According 
to Freeman (1986), in Communicative Approach, teachers function as a facilitator 
of students’ learning. They are the managers of classroom activities. One of their 
role is to promote communication, to be an advisor, to answer students’ questions 
and to monitor their performance.  
 Some of the techniques or materials associated with the Communicative 
Approach or CLT are: 
a. Authentic Materials 
Authentic materials are one of the techniques recommended in 
Communicative Approach as they contain authentic and natural language use 
which represent the real life situations. Some examples of authentic materials 
are movies, TV programs, news, magazines, etc.  
b. Communicative Classroom Activities 
Class activities such as games, role play, discussion, simulations, 
presentation, skits, and debates are suggested activities in Communicative 
Approach (Freeman, 1986 and Richards and Rogers, 2001). Thus an English 
conversation teacher should apply these class activities in his or her 
conversation classes. 
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c. Accuracy and Fluency 
In Communicative Approach, errors are tolerated and fluency is the primary 
goal as Richards and Rogers (2001) and Freeman (1986) state that “Errors are 
tolerated and seen as outcome of the development of communication skills. 
Fluency and acceptable language is the primary goal while accuracy is judged 
not in the abstract but in context.” 
2.2 Scoring Rubrics 
Scoring rubrics are defined as scoring schemes described by teachers or 
evaluators to assess students’ performance or efforts (Brookhart, 1999 as cited in 
Moskal, 2000). Boston (2002) states that a rubric is a rating system which can be 
used to examine students’ level of proficiency of tasks performed or knowledge 
displayed. 
 According to Perlman (2003), a scoring rubric has some components 
which include: 
a. one or more dimensions regarding the performance which will be assessed or 
rated. 
b. definitions and examples illustrating the attributes which will be measured. 
c. a rating scale for each dimension. 
Perlman (2003) further discusses the selecting tasks for performance 
assessment. He describes the criteria to be considered which he adapted from 
Herman, Aschbacher, and Winters (1992, as cited in Perlman, 2003). 
a. Does the task truly match the outcomes or standards you are trying to 
measure?The answer to this question is related to whether or not the task 
relevant to the outcome.  
b. Does the task require the students to use critical thinking skills? This question 
is related to bloom’s taxonomy which require the students to perform a task 
based on the levels measured in the taxonomy such as analyzing, drawing 
inferences or conclusion, evaluating, synthesizing, creating, and comparing. 
c. Is the task a worthwhile use of instructional time? Questioning how much 
time students would spend on a task should be taken into account. 
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d. Does the assessment use engaging tasks with real-world applications? Tasks 
that are imagery or are not taken from real-life situations will be less 
interesting and students could be demotivated.  
e. Are the tasks fair and free from bias? The tasks should be less subjective or 
do not discriminate students. In other words, the tasks should be free from 
gender discrimination, races, or cultures. 
f. Is the task clearly defined? 
g. Is the task feasible? 
h. Will the task be credible? 
There are two types of scoring rubrics namely holistic and analytic. 
According to Nitko (2001, as cited in Mertler, 2001), “a holistic rubric requires 
the teacher to score the overall process or product as a whole, without judging the 
component parts separately” while “an analytic rubric, the teacher scores separate, 
individual parts of the product or performance first, then sums the individual 
scores to obtain a total score.” (Moskal, 2000; Nitko, 2001 as cited in Mertler, 
2001). 
The following is the example of holistic scoring rubrics taken from The 
Test of Spoken English band descriptors for Overall features (ETS, 2001b: 30 as 
cited in Luoma, 2004) 
 
60 Communication almost always effective: task performed very competently. 
Speaker volunteers information freely, with little or no effort, and may go beyond 
the task by using additional appropriate functions. 
• Native-like repair strategies 
• Sophisticated expressions 
• Very strong content 
• Almost no listener effort required 
 
50 Communication generally effective: task performed competently. 
Speaker volunteers information, sometimes with effort; usually does not run out 
of time. 
• Linguistic weaknesses may necessitate some repair strategies that may be 
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slightly distracting 
• Expressions sometimes awkward 
• Generally strong content 
• Little listener effort required 
 
40 Communication somewhat effective: task performed somewhat competently. 
Speaker responds with effort; sometimes provides limited speech sample and 
sometimes runs out of time. 
• Sometimes excessive, distracting, and ineffective repair strategies used to 
compensate for linguistic weaknesses (e.g. vocabulary and/or grammar) 
• Adequate content 
• Some listener effort required 
 
30 Communication generally not effective: task generally performed poorly. 
Speaker responds with much effort; provides limited speech sample and often 
runs out of time. 
• Repair strategies excessive, very distracting, and ineffective 
• Much listener effort required 
• Difficult to tell if task is fully performed because of linguistic weaknesses, but 
function can be identified 
 
20 No effective communication: no evidence of ability to perform task. 
Extreme speaker effort is evident; speaker may repeat prompt, give up on task, or 
be silent. 
• Attempts to perform task end in failure 
• Only isolated words or phrases intelligible, even with much listener effort 
• Function cannot be identified 
 
An example of analytic scoring rubrics can be seen below. (Source: Analytic 
descriptors of spoken language, Councils of Europe, 2001, 28-29 as cited in 
Luoma, 2004) 
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According to Stevens and Levi (2005),  Allen (2004) , and Huba and Freed 
(2000, as cited in http://assessment.uconn.edu/docs/How_to_Create_Rubrics.pdf), 
a rubric involves four components: 
 
Part 1: Task Description 
• It is about students’ performance. 
• The tasks could be specific assignments such as a paper, a poster, a presentation. 
• The tasks can be used to assess students’ behavior; e.g., participation, use of 
proper lab protocols,behavioral expectations in the classroom. 
 
Part 2: Scale 
• Describes how well or poorly students do the tasks given. 
•   Terms such as “Mastery”, “Partial Mastery”, “Progressing”, “Emerging” are 
applicable. 
• Nonjudgmental or noncompetitive language: “High level”, “Middle level”, 
“Beginning level”. 
• The following labels are also common to use: 
- Sophisticated, competent, partly competent, not yet competent 
-  Exemplary, proficient, marginal, unacceptable 
- Advanced, intermediate high, intermediate, novice 
- Distinguished, proficient, intermediate, novice 
- Accomplished, average, developing.  
•   We can use 3-5 level in the scale. 
     The higher the level is, the better the performance is.  
 
Part 3: Dimensions 
Dimensions describe the items assessed through the scale. For example, in the 
scoring rubrics I have designed, the dimensions are authentic materials, class 
activities, accuracy/fluency, and classroom management. 
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Part 4: Description of the Dimensions 
• A rubric should contain descriptions of each dimension. For example, if the 
score is one, the descriptions of dimension authentic materials are teachers do not 
use authentic materials at all. 
 
Stevens and Levi (2005),  Allen (2004) , and Huba and Freed(2000, as 
cited in http://assessment.uconn.edu/docs/How_to_Create_Rubrics.pdf) further 
said that there are four stages in constructing a rubric. 
 
“1. Reflecting. In this stage, we take the time to reflect on what we want 
from the students, why we created this assignment, what happened the last 
time we gave it, and what our expectations are. 
a) Why did you create this assignment? 
b) Have you given this assignment or a similar assignment before? 
c) How does this assignment relate to the rest of what you are teaching? 
d) What skills will students need to have or develop to successfully 
complete this assignment? 
e) What exactly is the task assigned? 
f) What evidence can students provide in this assignment that would show 
they have accomplishedwhat you hoped they would accomplish when you 
created the assignment? 
g) What are the highest expectations you have for student performance on 
this assignment overall? 
h) What is the worst fulfillment of the assignment you can imagine short 
of simply not turning it in at all? 
 
2. Listing. In this stage, we focus on the particular details of the 
assignment and what specific learningobjectives we hope to see in the 
completed assignment. 
Answers to (d)-(e)-(f) above regarding skills required, the exact nature of 
the task, and the types ofevidence of learning are most often a good 
starting point to generate this list. Once the learning goals  have been 
listed, you add a description of the highest level of performance you 
expect for each learning goal. These will later contribute to the 
“Descriptions of Dimensions” on a finished rubric. 
 
3. Grouping and Labeling. In this stage, we organize the results of our 
reflections  in Stages 1 and 2, groupingsimilar expectations together in 
what will probably become the rubric dimensions. Start with the highest 
performance expectations completed in Stage 2 and group together items 
which are related. Once the performance descriptions are in groups of 
similar skills, read them and start to find out what is common across the 
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group and label it. These labels will ultimately become dimensions on the 
rubric – it is important to keep them clear and neutral; e.g., 
“Organization”, “Analysis”, or “Citations”. 
 
4. Application. In this stage, we apply the dimensions and descriptions 
from Stage 3 to the final form of therubric, utilizing the matrix/grid 
format.” 
 
3. Subjects of the research 
The subjects of the research were English conversation teachers who teach in a 
language centre. 14 English conversation teachers were involved in this study. 
4. Rationale of the dimensions for the scoring rubrics 
There are some reasons why the researcher included authentic materials, 
class activities, accuracy/fluency, and classroom management as the dimensions 
in these scoring rubrics. First of all, authentic materials, class activities, and 
accuracy/fluency represent Communicative Approach which is implemented in 
Communicative Language Teaching. As described in the literature review, these 
three dimensions are techniques deployed in Communicative Language Teaching. 
 Secondly, classroom management is an important element in English 
language teaching as it affects the effectiveness of class activities. Classroom 
management includes seating arrangement, the use of classroom facilities such as  
boards, LCDs, laptops, and markers. It also covers how the students should work 
on class activities—whether or not they should work in pairs, in groups, or 
individually.  
 The scoring rubrics I designed are the analytic ones. Analytic scoring 
rubrics, in my opinion, are “friendly” to use and the dimensions are more clear cut 
than those in holystic ones. To design these scoring rubrics, I adapted all of the 
theories on scoring rubrics described in literature review.  
5. Research method and data collection 
To obtain the data, I distributed the scoring rubrics I designed and below 
the rubrics, there are two open-ended questions that the respondents should 
answer. The responses to the questions helped the researcher to picture the 
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respondents’ ideas of an ideal scoring rubrics which are applicable in conversation 
classes. 
As the data were the non-numerical ones, this study is categorized as a 
qualitative research (Dornyei, 2007). The following is the scoring rubrics I 
devised and the two open-ended questions that the subjects of the research had to 
answers. 
 
Scale 
 
Descriptions 
Authentic 
Materials 
Class Activities Accuracy/Fluency Classroom 
Management 
4 Teachers 
always use 
authentic 
materials in 
class. 
Teachers use 
more various 
classroom 
activities e.g. 
games, role 
play, 
presentation, 
group 
discussions, 
scrambled 
sentences, and 
debates. 
Teachers put 
emphasis on 
students’ accuracy 
and fluency. They 
assess students’ 
fluency without 
neglecting their 
accuracy.  
Teachers apply 
good 
classroom 
management, 
e.g. 
effective/effici
ent use of 
board, able to 
arrange the 
seats 
effectively, use 
various 
teaching aids, 
and able to 
manage 
teachers and 
students 
talking time. 
3 Teachers often 
use authentic 
materials e.g. 
songs, movies, 
stories, and 
realia. 
Teachers use a 
lot more class 
activities, e.g. 
games, role 
play, and 
presentation. 
Teachers are 
concerned with 
students’ fluency, 
but accuarcy is still 
their priority. 
Teachers are 
more 
knowledgeable 
of classroom 
management 
e.g. they know 
how to use the 
board 
efficiently/effe
ctively, how to 
arrange 
classroom 
seats, and use 
teaching aids. 
2 Teachers 
hardly ever use 
authentic 
Teachers use 
more various 
class activities, 
Teachers are more 
concerned with 
students’ accuracy, 
Teachers have 
little 
knowledge of 
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materials, e.g. 
songs only. 
e.g. games and 
role pay. 
but fluency is not 
neglected. 
classroom 
management. 
For example, 
they know how 
to use the 
board 
efficiently/effe
ctively, but 
they do not 
know how to 
arrange seats 
in class, and do 
not use 
teaching aids. 
1 Teachers do 
not use 
authentic 
materials at all. 
Teachers use 
less various 
class activities, 
e.g. games only. 
Teachers put 
emphasis on 
accuracy or fluency 
only.  
Teachers do 
not know how 
to manage the 
class, e.g. 
ineffective/inef
ficient use of 
board, 
ineffective/inef
ficient seating 
arrangement,in
effective/ineffi
cient teachers 
and students 
talking time,  
and no 
teaching aids 
at all. 
 
Please answer the following questions. 
1.   Are there any other components/elements that should be assessed? If so, 
please provide your reasons. 
2.   Please give comments/suggestions on each scale and description above used to 
assess English conversation teachers performance. Your comments/suggestions 
will be very advantageous for the improvement/revision of this scoring rubrics.  
6.  Results and discussion 
The responses to question 1 varied greatly and a lot of suggestions were 
given to the improvement of this scoring rubric. One of them is I should have 
assessed the use of the materials in class. In other words, the four rubrics assessed 
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will not be useful if the teachers do not use the materials covered in the book used 
in the class. Teachers may use authentic materials, various class activitivies, and 
apply good classroom management, but it will be useless if they do not teach the 
lessons that they are supposed to teach. Thus in this case, whether or not the 
teachers use the syllabus when delivering the materials should be assessed too.  
Another component that should be taken into account when assessing 
English conversation teachers’ performance is teachers’ knowledge of English, 
such as their speaking skills and spoken language, pronunciation, fluency, and 
their accuracy. It is imperative to assess teachers’ knowledge of English as they 
are the main source of language input for the students. Other research findings 
regarding the components that should be assessed are the clarity of instructions 
given for all class activities, rapport building, and lesson plans. According to the 
respondents, teachers need to be able to build rapport to the students so that the 
students are willing to get involved in all class activities and they have courage to 
speak up their mind. 
 Lesson plans, according to some of the respondents, need to be paid 
attention to. Systematic and well planned lessons will affect the learning process. 
If they are not well planned, teachers will have no directions what to teach and 
how to teach. Thus they will be kind of cluttered which make the teachers unable 
to achieve the objectives of the lessons. 
Responses to question 2 given in the questionnaire are even more various 
than those to question 1. One of the respondents,  for example, thinks that 
authentic materials should not be assessed from how often the teacher uses them. 
He  thinks that  authentic materials should be used effectively, and should be used 
when necessary only.  The use of authentic materials should also be assessed from 
the appropriateness. For example, if a teacher always uses authentic materials, but 
the authentic materials donot have any clear purposes related to the lessons, then 
they would be a waste of time. 
The same comment would also be given to the class activities. The 
assesment should cover not only how many or how various the class activities are, 
but also how effective they are. Do the class activities have clear purposes to 
make students practice, or just to make the class more lively or fun? Another 
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comment on class activities is the word “various” in class activities rubric. It 
should be replaced with one, two, three, or four to make it more explicit as the 
term “various” has no clear indicators for class activities.  
 Regarding accuracy/fluency, these two components should be assessed 
separately. In other words, rubric column for accuracy should not be in the same 
column with fluency. That means each of these components should have its own 
descriptions that can be used for the assessment of English conversation teachers’ 
performance. Some other suggestions for this rubric are accuracy/fluency may not 
be separated, but there should be the word “attention” before accuracy/fluency as 
the assessment puts emphasis on whether or not the teachers pay more attention to 
the accuracy or fluency when they assess their students’performance and when 
they are delivering the materials. Hence, the rubric will be “attention to 
accuracy/fluency” not “accuracy/fluency”. The assessment of accuracy/fluency, in 
addition, should depend on the students’ level.  Therefore, the scoring rubrics used 
to assess the teachers’ performance in lower level classes (elementary) would be 
different from those used to assess the teachers’ performance in higher level 
classes (intermediate).  
 Some comments and suggestions are given to the last rubric, which is 
about classroom management. According to the respondents, grouping should be 
assessed as it can show teachers’ ability and creativity to group the students in 
many ways with different purposes. In addition, teachers’ talking time should be 
assessed in different rubric (not in the classroom management component) as 
teachers’ talking time and students’ talking time play an important role in a 
conversation class.  
 Other comments given to this scoring rubrics are “What is the exact 
criteria for “do not know”, “little”, and “good” in classroom management? What 
are the indicators of ineffective and inefficient in classroom management? and 
less various, more various in class activities should be replaced by 1,2, 3 or more 
activities. 
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7. Conclusion and suggestions 
 
To conclude, designing scoring rubrics to assess English conversation teachers’ 
performance is not an essay assignment as there are many criteria and rubrics 
should be listed and observed carefully before designing the rubrics. A further 
study needs to be conducted to improve and develop the scoring rubrics to assess 
the performance of English conversation teachers by reviewing the suggestions 
and comments given by the respondents. Moreover, the researcher should test its 
reliability in order to make sure that these scoring rubrics are reliable enough to 
assess English conversation teachers’ performance. 
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